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Behaviour Policy 

“Effective approaches can promote better engagement with teaching and 
learning by reducing challenging behaviour and improving pupil engagement.” 

(Education Endowment Foundation) 
 

‘Pupils who enjoy learning and feel engaged are less likely to disengage or exhibit 
disruptive behaviour.’ (Cambridge Primary Review) 

 
“As adults we have a shared ethical responsibility in ensuring that all children and 
young people are experiencing safety, security and stability – whatever our role or 

context” L.Bomber, 2012 
 

AI Generated Summary 
🏫 Our goal is to create a calm, safe, and positive learning environment where all pupils feel valued and supported. 
🌟 We promote behaviour based on our values: Brave, Motivated, Proud, Noble and Supportive. 
📚 Behaviour is seen as a form of communication, and staff respond with curiosity, empathy, and consistency. 
🧑‍🏫 Staff use preventative strategies, model positive behaviour, and teach clear routines to support self-regulation. 
✅ We follow three simple rules: Be Ready, Be Respectful, Be Safe 
💬 Restorative approaches are used to repair relationships and help pupils learn from mistakes. 
🎯 Praise and positive reinforcement encourage good behaviour and build self-esteem. 
🪜 Clear, stepped responses are used for inappropriate behaviour, starting with reminders and escalating only if needed. 
🛡️ Serious incidents are dealt with promptly, and suspensions are used only as a last resort. 
🧠 Pupils with additional needs receive tailored support, including individual behaviour plans. 
✋ Reasonable force and searches are used only when necessary and safely, in line with guidance. 

 
Purpose and Rationale 
This Behaviour Policy is designed to create a calm, safe, and positive learning environment for all pupils 
and staff. It aligns with our school values of being Brave, Motivated, Proud, and Supportive and is informed 
by Bill Rogers’ principles of respect, consistency, preventative teaching, and restorative practices. 
 
We also understand that for some children following our behaviour expectations are beyond their 
developmental level. In this case, these children will have bespoke positive behaviour plans which may 
include rewards to reinforce positive behaviour. 
 

Aim of the policy 
●​  Promote positive behaviour for learning, for community and for life.  
●​  Support all pupils in developing self-regulation and respect for others. 
●​ Focus on repairing relationships and learning from mistakes. 
●​ To ensure that all learners are treated fairly, shown respect and to promote good relationships. 
●​ To help learners take control over their behaviour and be responsible for the consequences of it. 
●​ To build a community which values kindness, care, good humour, good temper, and empathy for 

others. 
●​ To promote community cohesion through improved relationships. 
●​ To ensure that excellent behaviour is a minimum expectation for all. 

 
Our aims, we believe, are achieved when: 

●​ We create a positive school culture and climate which is consistent, safe and caring that fosters 
connection, inclusion, respect and value for all members of the school community, promoting 
strong relationships between staff, pupils and their parents/carers 

 



●​ We recognise that being ‘fair’ is not about everyone getting the same (equality) but about 
everyone getting what they need (equity) through appropriate support. Where appropriate, 
differentiated responses and support will be used to meet individual needs and to make 
reasonable adjustments for pupils with SEND and disabilities, in accordance with the Equality Act 
2010.  

●​ Staff understand that behaviour is a form of communication of an emotional need (whether 
conscious or unconscious). With support to self-regulate through unconditional positive regard, 
pupils can be helped to behave in more socially acceptable/appropriate ways. That relationships 
are key and that there is “connection before correction” 

●​ Pupils are provided with excellent role models (alternative attachment figures who provide a 
secure base and the connection necessary to support correction) 

●​ Staff use PACE and attachment friendly restorative approaches in their interactions with pupils 
taking a non-judgmental, curious and empathic attitude towards behaviour, responding in a way 
that focuses on the feelings and emotions that might drive certain behaviour, rather than the 
behaviour itself. Children and young people with behavioural difficulties need to be regarded as 
vulnerable rather than troublesome, and we all have a duty to explore this vulnerability 

●​ Staff have high expectations and maintain boundaries at all times to ensure pupil needs for 
consistency, predictability and security are met. Changing how we respond to behaviour does not 
mean having no expectations, routines or structure. In order to help our pupils feel safe, their 
educational environment needs to be high in both nurture and structure. Our pupils need 
predictable routines, expectations and responses to behaviour. These must be in place and 
modelled appropriately, within the context of a safe and caring school environment. 

 

Behaviour for Learning 
We define behaviour for learning as behaviours that enable effective teaching and learning, including: 

●​ Focus and perseverance 
●​ Respect for others’ rights to learn 
●​ Active engagement and participation 
●​  Pride in work and presentation 

Teachers will: 
●​ Explicitly teach, model, and reinforce positive behaviours 
●​  Provide clear routines and expectations to reduce anxiety and increase predictability 
●​  Encourage risk-taking in learning by normalising mistakes 
●​ Use positive reinforcement to celebrate effort and achievement 

 

Preventative Teaching Strategies 
The best behaviour strategy is prevention. All staff will: 

●​ Plan well-paced, engaging lessons with active participation 
●​  Scaffold tasks to ensure challenge and achievability 
●​ Use humour and warmth to build positive relationships 
●​  Pre-correct (remind before challenges and transitions) 
●​ Model and practise routines until they become automatic 

 
Relentless Routines 
Simple, consistent routines reduce uncertainty and wasted learning time. These include: 

●​ Entering/exiting classrooms 
●​ Transitions and lining up 
●​ Group work roles 
●​ Expectations for talk, equipment, and presentation of work 

 

 



Routines will be: 
●​  Explicitly taught, rehearsed daily, and consistently reinforced 
●​  Owned by both pupils and staff (“This is how we do it here”) 
●​ Supported with visual cues and shared language: Ready, Respectful, Safe 

 

Managing Behaviour 
Primary Behaviours: These are the observable behaviours that break school rules or disrupt learning. They 
are the main behaviours that staff must address directly, as they impact the learning environment. 
 
Examples include: 

●​ Calling out without permission 
●​ Not following instructions 
●​ Refusing to sit down or engage in learning 
●​ Talking over the teacher or peers 
●​ Using inappropriate language 

 
Response: 

●​ Address calmly and proportionately 
●​ Being specific about the behaviour (e.g., “You are calling out while I am giving instructions”) rather 

than making generalisations about the child 
●​ Use least intrusive strategies first (non-verbal cue, proximity, quiet reminder) 
●​ Correct the behaviour swiftly, then re-engage the pupil in learning 
●​ Where necessary, apply consequences that are clear, fair, and consistent 

 
Secondary Behaviours: These are the emotional or defensive reactions that often follow correction of 
primary behaviours. They are not the main issue but can escalate situations if overemphasised. 
 
Examples include: 

●​ Eye-rolling, tutting, sighing 
●​ Arguing back (“That’s not fair!”) 
●​ Sulking, pouting, or shutting down 
●​ Making comments under their breath 

 
Response: 

●​  Do not overreact — these are often attempts to save face in front of peers 
●​ Avoid escalating by engaging in a “power struggle” 
●​  Focus on the original behaviour and move on; praise compliance when it happens 
●​  Use tactical ignoring where appropriate, followed by positive reinforcement when the pupil 

re-engages 
●​ Model calm, professional behaviour — remember that predictability and consistency reduce 

conflict 
 
 Least Intrusive Interventions include: 

●​  Non-verbal cues (eye contact, proximity) 
●​  Low-key verbal reminders 
●​  Proximal praise 
●​  Tactical ignoring 
●​ Directed choices (“You can join the group quietly or move to your calm spot) 
●​ Take-up time to allow compliance without confrontation 

 
 

 



Expectations of Adults 
Consistent adult behaviour will lead to pupils consistently conforming to our expectations. 
 
We expect every adult to: 

●​ Meet and greet at the door. 
●​  Explicitly teach, model, and reinforce positive behaviours 
●​  Provide clear routines and expectations to reduce anxiety and increase predictability 
●​  Encourage risk-taking in learning by normalising mistakes 
●​ Use positive reinforcement to celebrate effort and achievement 
●​ Plan lessons that engage, challenge and meet the needs of all learners. 
●​ Be calm and give ‘take up time’ when going through the steps. Respond calmly to help pupils 

become calm.  
●​ Prevent before sanctions. 
●​ Follow up every time, retain ownership and engage in reflective dialogue with learners. 
●​ Help our pupils to find ways to recognise and manage difficult emotions in an appropriate way 

supported by adult emotional co-regulation. 
●​ Support them during time in sessions to help them calm and regulate both within and outside the 

classroom depending on the available space 
●​ Use calm, well-regulated tone and respectful language appropriate to the needs of that child 
●​ Won’t use sarcasm to embarrass pupils who are struggling to regulate 
●​ Will manage the transitions between lessons so corridors feel like safe places 
●​ Will provide routine in every lesson, in every classroom so pupils know what happens next 
●​  Will provide activities at breaktime to help manage social time. 
●​ Use an attachment / trauma informed approach to understand behaviours 
●​ Will remain curious and demonstrate the desire to understand a behaviour and what it 

communicates. 
●​ Empathise 

 
Senior Leaders 
Senior leaders are not expected to deal with behaviour referrals in isolation. Rather they are to stand 
alongside colleagues to support, guide, model and show a unified consistency to the learners. 
 
Senior leaders will: 

●​ Take time to welcome learners at the start of the day. 
●​ Be a visible presence around the site and especially at transition times. 
●​ Celebrate staff, leaders and learners whose effort goes above and beyond expectations. 
●​ Regularly share good practice. 
●​ Use behaviour data (recorded on CPOMS) to target and assess school wide behaviour policy and 

practice. 
●​ Regularly review provision for learners who fall beyond the range of written policies. 

 

Praise and positive reinforcement and reward 
As a school we recognise that encouragement, praise and positive reinforcement teaches pupils that 
appropriate behaviour choices have good consequences. This can be to reinforce appropriate behaviour. 
We recognise and reward learners who go ‘over and above’ our standards. Our staff understand that at 
Bitterne Manor Primary School we recognise that the use of praise in developing a positive atmosphere in 
the classroom cannot be underestimated and a quiet word of personal praise can be as effective as a 
larger, more public reward. It is the key to developing positive relationships, including with those learners 
who are hardest to reach. Positive reinforcement may take the form of different approaches across each 
Key Stage. 

 



 
Positive rewards include: 

●​ Earning Dojos  
●​ Positive messages home (ClassDojo) 
●​ Positive postcards home  
●​ Positive calls home/face to face chats 
●​ Stickers 
●​ Golden Book Award 
●​ Being awarded class star of the day/week 
●​ Weekly Celebration assembly  

 
Consistent use of modelling, encouragement, praise and positive reinforcement is used to: 

●​ Create a positive, respectful school environment. 
●​ Increase pupils’ self-esteem and self-efficacy 
●​ Reduce pupils' need for extrinsic motivation and increase intrinsic motivation which will help pupils 

develop skills in self-regulation of their behaviours as they move from primary to secondary. 
●​ Promote a model for appropriate behaviour and positive relationships 
●​ Consistency of approach and the use of a common language to reflect this is essential; staff across 

the whole school are trained in, and adopt the PACE approach to maintain this consistency. The 
use of the pronoun ‘we’ in terms of relationships within school is a significant ingredient in securing 
commitment to the school ethos. 

 

Managing More Challenging Behaviour 
Engagement with learning is always our primary aim at Bitterne Manor Primary School. For the vast majority 
of our learners a gentle reminder is all that is needed. Although there are some occasions when it is 
necessary for a child to leave their classroom for a short period of time, steps should always be gone 
through with care and consideration, taking individual needs into account where necessary. Praise the 
behaviour you want to see. All learners should be given appropriate ‘take up time’ between steps. 
However, staff may move through or adapt the steps where behaviour is persistent, serious, or presents a 
risk to the safety or wellbeing of the pupil or others. ​
 
Practical steps in managing and modifying poor behaviour 
Learners are held responsible for their behaviour. Staff will deal with behaviour without delegating. Staff will 
use the steps in behaviour for dealing with poor conduct. It is the aim that learners should be kept at steps 
1 and 2 for as long as possible. 
 
Sanctions steps 

Steps Actions 

1) Redirection 
/Reminder 

Gentle encouragement, a ‘nudge’ in the right direction. 
A reminder of our three simple rules - Ready, Respectful, Safe delivered privately wherever 
possible. 
Repeat reminders if necessary. De-escalate and decelerate where reasonable and possible 
and take the initiative to keep things at this stage. Praise will be given if the learner is able to 
model good behaviour as a result of the reminder. 
PACE may be used here. 

2) Caution A clear verbal warning delivered privately wherever possible, making the learner aware of 
their behaviour and clearly outlining the consequences if they continue. 
The learner has a choice to do the right thing. Learners will be reminded of their previous 
good conduct to prove that they can make good choices. 

 



“stop, think, ……..make the right choice” 
“think carefully about your next step” 
PACE may be used here. 

3) Last Chance 
(5 minutes after 
class for restorative 
conversation 

Speak to the pupil privately and give them a final opportunity to engage. 
Use the 30 second scripted intervention 
• I have noticed that you are...(having trouble getting started, wandering around 
etc.) right now. 
• At Bitterne Manor, we… (refer to the 3 school rules – ready, respectful and safe) 
• Because of that you need to... (refer to action to support behaviour e.g. moving to 
another table, complete learning at another time) 
• See me for 5 minutes after class/during break 
• Do you remember yesterday/last week when you... (refer to previous positive 
behaviour)? 
• That is who I need to see today... 
• Thank you for listening... then give the child some ‘take up’ time. 
If the warning is not heeded and the behaviour continues this must be recorded on CPOMS 
and a member of SLT may become involved.  
Children will be expected to have a reflective dialogue. For serious breaches at lunch times, 
the pupil will be expected to stay inside with an adult for the remainder of the lunch break. 
PACE may be used here. 
 

4) Cool Off ‘Cool Off’ might be a short time away from the classroom with another class/TA/nurture 
room/calm space. It is time allowed to calm down, breathe, look at the situation from a 
different perspective and compose themselves. 

5) Repair Restorative 
Conversation 

5 questions are usually enough from the following: 
• What happened? 
• What were you thinking at the time? 
• What have you thought since? 
• How did this make people feel? 
• Who has been affected? 
• How have they been affected? 
• What should we do to put things right? 
• How can we do things differently in the future? 
Imposition given if needed 
(An imposition is additional work that must be completed that evening, countersigned by 
parent and returned first thing. This is to help the child to understand that there are 
consequences and the responsibility for making up time lost is with them not the teacher) 

 
Consequences 
We must be consistent in our application of the rules, codes of conduct, rewards and consequences in 
order to promote a predictable and therefore safe environment. Inconsistency is confusing to pupils and 
undermines the work of other staff and pupils’ confidence in our systems. All incidents must be recorded on 
CPOMS detailing steps used and restorative practices. 
 

●​ Contact may be made with parents / carers to identify any possible causes of difficulties, for 
example a change in circumstances at home. 

●​ Limit setting and problem solving can follow sometime after an event, when the pupil is regulated 
and able to reflect upon their behaviour. In such circumstances, staff should inform the pupil that 
their behaviour is inappropriate and that it will be spoken about later using a restorative approach 
to support them to consider alternative approaches. 

●​ A consequence may simply be a 2-minute conversation at the end of a lesson. 

 



●​ Consequences will never involve taking away a previously earned privilege or any intervention 
time. However, if behaviour has been too extreme to access that privilege or intervention at that 
time we would encourage the pupil to access that particular reward at a subsequent date. 

●​ Staff will avoid any consequences which lead to unnecessary shaming or humiliation of the pupil. 
We understand that such approaches are detrimental to the pupil’s self-esteem and wellbeing, 
and can result in increased inappropriate behaviour. 

●​ Pupils will receive time to catch up on work lost. Time will be allocated for the pupil to catch up with 
an individual member of staff. During this time it is the expectation for staff to ascertain the reason 
behind the pupil’s disengagement rather than simply catch up with the work. The onus is on 
understanding the antecedent to the behaviour and devising strategies to prevent reoccurrence. 
This is to be discussed using a restorative approach. 

●​ The developmental age and specific needs of the pupil will be considered when deciding 
appropriate consequences. We recognise that a ‘one size fits all’ approach is not appropriate for 
our pupils. A plan, do and review approach will ensure pupils will not be given consequences that 
impede their future learning. This will be closely monitored. 

●​ After a pupil completes catch up work, or a consequence it is important to repair and restore the 
staff-pupil relationship. Staff should praise his or her behaviour at the first opportunity to reduce the 
attention away from the inappropriate behaviour. Staff must reassure the pupil that the 
inappropriate behaviour has been dealt with and that all parties will move on and start afresh. 
Unconditional positive regard is to be maintained. 

●​ In addition to consequences pupils will be supported to reflect on their behaviour and be given an 
opportunity to problem solve. For example they may be supported to repair the relationship, 
replace something that has been broken or tidy a classroom that has been disrupted. 

 
It is expected that teachers and pupils begin each lesson afresh with optimism and encouragement for 
success. If a pupil’s inappropriate behaviour persists then there are a variety of options that may be taken 
all of which will use our understanding of attachment and trauma in order to hypothesise about impacting 
factors and support personalised action planning: 

●​ Contact should be made with parents / carers to identify any possible causes of difficulties, for 
example a change in circumstances at home. 

●​ The class teacher will discuss their concerns with the pupil and a supportive target for behaviour will 
be set, identifying why there is a need for change and how the pupil will be supported. The class 
teacher will work collaboratively with the pupil / parents / carers to identify any reasons, concerns 
or difficulties. This can be supported by the leadership team if necessary. A plan-do-review 
approach will be taken, with records kept 

●​ If after an agreed time the pupil continues to struggle, the pupil will attend a meeting with the 
teacher and a member of SLT. At this time the Class Teacher will inform the pupil’s parent/carer of 
the situation and share the pupil’s behaviour target with them. A plan- do-review approach will be 
taken, with records kept. 

●​ If the pupil continues to struggle to achieve an expected standard of behaviour required for 
successful learning, the class teacher and member of SLT will arrange a meeting with their 
parent/carer to discuss the issues being faced. 

●​ It may be decided that it is in the pupil’s best interests to give them some supported time away 
from their class, for example with another member of staff or, in consultation with the ELSA or a 
member of SLT. 

 

Expectations on School Visits and Out of School Activities 
Expectations for behaviour on school visits and out of school activities remain as those for school. At all 
stages of planning and preparation for an off-site visit, a risk assessment will be carried out. 
 

 



Procedures for Damage to Property 
Restorative approaches offer a positive solution where property has been damaged. This enables the 
young person to make amends for the damage in a positive way that encourages them to feel a sense of 
belonging to the school as a physical community that is there for their benefit. Where possible – a natural 
reparation should be used e.g. clean graffiti off the door, clean up the mess. Where this is not possible a 
close alternative should be used e.g. vandalism that could not be fixed by the child – the child should then 
give time to complete a site task which enables the site person to fix the problem. This could be after 
school. If the damage to property persists the pupil will be expected to contribute towards the cost of the 
damage. When damage to property occurs, staff are to inform the business manager. After evaluation of 
the damage a decision will be made if a contribution will be requested in discussion with parents/carers. 
Decisions will be made on an individual basis. 
 

Serious incidents 
Depending on the age of the children, these incidents will be dealt with at the discretion of the school 
staff. All serious behaviour matters must be referred immediately to the Headteacher or SLT. Such incidents 
could include: 

●​ Fighting 
●​ All forms of bullying 
●​ Racist, sexist or homophobic comments 
●​ Inappropriate name calling 
●​ Using abusive/offensive language 
●​ Physically striking adults. 

 

Exclusions 
Fixed Term Suspensions 
Bitterne Manor Primary believes that, in general, suspensions are not an effective means of moving 
behaviour forward. However, in order for children to achieve their maximum academic potential in the 
school they must feel safe from physical and verbal aggression and disruption. If a child seriously breaches 
the school’s behaviour policy and if the pupil remaining in school would seriously harm the education or 
welfare of the pupil or others in the school, the Headteacher may take the decision to suspend for a fixed 
period. If this decision is taken, work will be set for the pupil to complete at home. Following fixed-term 
suspension the pupil and parents meet the Headteacher to discuss the pupil’s reintegration to school and 
the best way forward to support the child. Each day is a new day and where a child has transgressed it is 
expected that they will be welcomed and treated without any resentment when they return. 
 
Permanent Exclusion 
The Secretary of State for Education feels that permanent exclusion should be seen as a last resort and that 
a school should be able to show that it has taken all reasonable steps to avoid exclusion (See Exclusion 
Regulations). The governors of Bitterne Manor Primary School agree with this stance and all policies and 
procedures are in place to support inclusion of all pupils. Permanent exclusion should only occur when risk 
assessment indicates that to allow the child to remain in school would be seriously detrimental to the 
education or welfare of the pupil concerned, or to other pupils at the school. 
 

Restorative Practice 
Bitterne Manor Primary uses Restorative Practice to promote good behaviour and resolve unacceptable 
behaviour in a fair and consistent way. Restorative approaches are based on four key features: 
 

●​ RESPECT: for everyone by listening to other opinions and learning to value them 
●​ RESPONSIBILITY: taking responsibility for your own actions 

 



●​ REPAIR: developing the skills within our school community so that its individual members have the 
necessary skills to identify solutions that repair harm and ensure behaviours are not repeated 

●​ RE-INTEGRATION: working through a structured, supportive process that aims to solve the problem 
and allows young people to remain in education. 

 
The restorative questions are displayed in every classroom. Any form of humiliation or sarcasm is not 
acceptable. Every effort will be made to maintain safety and retain all children’s access to learning. Efforts 
will be made to establish the truth of a situation and a ‘cooling down’ period may be advisable. However, 
issues must be addressed appropriately and promptly. Decisions regarding consequences must be 
considered, reasonable and not made on impulse. Where classroom behaviour is disruptive, teachers will 
apply the procedures from the steps detailed above. (Refer to Appendix 2). 
 

Children with Social, Emotional and Mental Health difficulties  
Due to the differing needs of our pupils, they may not follow an instruction due to their differing levels of 
cognitive and emotional understanding of a situation, boundaries however are expected to be 
maintained and staff are expected to deal with them in a calm consistent manner, adopting the PACE 
approach (Refer to Appendix 3). 
 
Children who present with underlying difficulties, such as ADHD, autism or trauma, will be supported 
through the use of an individual behaviour response card. This card will outline clear proactive strategies to 
help the child regulate, engage positively, and prevent escalation, as well as reactive strategies to ensure 
consistent, supportive responses if challenges arise. Wherever possible, the response card will be 
developed in collaboration with the child to promote ownership, understanding, and trust, and will be 
reviewed regularly to ensure it continues to meet their needs effectively. Support from outside agencies 
may also be sought where appropriate.  
 
 

Restrictive interventions, including reasonable force  
At Bitterne Manor Primary & Nursery School, staff seek to prevent situations from escalating through positive 
relationships, preventative approaches, co-regulation and de-escalation. Restrictive interventions, 
including the use of reasonable force, will only be used when necessary, reasonable and proportionate in 
the circumstances. 

The school recognises the additional vulnerabilities of some pupils, including pupils with SEND, medical 
conditions or experiences of trauma, and will take these into account when planning preventative 
strategies and responding to incidents. 

Certain staff receive appropriate training in the safe use of restrictive interventions. However, the school's 
approach is not dependent solely upon whether an individual member of staff has received such training; 
staff will act in accordance with their legal powers, professional judgement and the circumstances of an 
incident. 

Any use of reasonable force will involve no more force than is necessary and will be for the shortest 
practicable period. Following an incident, appropriate support and opportunities for reflection will be 
provided to the pupil and staff involved. 

Significant incidents involving the use of reasonable force or other restrictive interventions will be recorded 
and parents/carers informed in accordance with statutory requirements and current Department for 
Education guidance. 

 



The school will follow the Department for Education's current Restrictive interventions, including the use of 
reasonable force, in schools guidance. 

 
 

Searching Pupils 

Bitterne Manor Primary & Nursery School follows the Department for Education’s current Searching, 
Screening and Confiscation guidance. 

Searches will only be carried out where they are necessary, lawful and proportionate, with due regard to 
the pupil’s dignity, privacy, safety and individual needs. 

The Headteacher, and staff authorised by the Headteacher, may search a pupil or their possessions where 
permitted by law. This includes where there are reasonable grounds to suspect that a pupil possesses a 
prohibited item, or an item identified in the school’s rules as an item for which a search may be made. 

 
 Prohibited items include (but are not limited to): 

●​  Knives or weapons 
●​ Alcohol, illegal drugs, or stolen items 
●​ Tobacco, vapes, or fireworks 
●​  Pornographic images 
●​ Any article that could be used to commit an offence, cause injury, or disrupt learning​

  

Searches will be conducted in accordance with DfE requirements regarding who may carry out the 
search, witnesses and clothing. Particular consideration will be given to pupils with SEND or other 
vulnerabilities, with reasonable adjustments made where appropriate. 

Items found may be confiscated, retained, disposed of or passed to the police as appropriate. Searches 
will be recorded and parents/carers informed in accordance with DfE guidance and the school’s 
safeguarding procedures. 

Behaviour outside school 

The school may respond to behaviour outside the school premises, including online behaviour, where it is 
reasonable to do so and where the behaviour falls within the circumstances in which the school has lawful 
authority to act. 

This may include behaviour when a pupil is taking part in a school-organised or school-related activity, 
travelling to or from school, wearing school uniform, or otherwise identifiable as a pupil at the school. 

The school may also respond to behaviour outside school, including online behaviour, where it could have 
repercussions for the orderly running of the school, poses a threat to another pupil or member of the public, 
or could adversely affect the school's reputation. 

Any response will be reasonable and proportionate and will take account of the individual circumstances 
of the pupil. 

 
 

 



Appendix 1 
This is how we do it here… 
At Bitterne Manor Primary School high expectations of learning, behaviour and respect for each other underpin 
everything we do. Our teachers strive to create independent, articulate thinkers and learners who have the 
confidence to achieve their ambitions. This drives us in our pursuit of excellence every day. 

Visible Adult Consistencies 
●​ Meet and Greet 
●​ First Attention to best 

conduct 
●​ Calm and caring 

Rules: 
●​ Be Ready 
●​ Be Respectful 
●​ Be Safe 
 

Over and Above: 
●​ Values 
●​ Effort 
●​ Initiative 
 

Relentless Routines 
1. Wonderful Walking 2. Legendary Lines 3. Hand signal for stop 4. Eyes on me 5. Tremendous Transitions 

Stepped Sanctions 
1. Reminder (3 rules) privately if 
possible 
 
2. Caution (outlining behaviour 
and consequence) 
 
3. Last Chance (30 second 
intervention) 
 
4. Cool off time(Round 
table/another class/Happy 
Place) 
 
5. Repair (restorative) 
 

Microscript (30 second scripted 
intervention) 
• I have noticed that you 
are...(having trouble getting 
started, wandering around etc.) 
right now. 
• At Bitterne Manor, we… (refer 
to the 3 school rules – ready, 
respectful and safe) 
• Because of that you need to... 
(refer to action to support 
behaviour e.g. moving to 
another table, complete 
learning at another time) 
• See me for 5 minutes after 
class/during break 
• Do you remember 
yesterday/last week when 
you... (refer to previous positive 
behaviour)? 
• That is who I need to see 
today... 
• Thank you for listening... then 
give the child some ‘take up’ 
time. 

Restorative Conversations 
• What happened? 
• What were you thinking at the time? 
• What have you thought since? 
• How did this make people feel? 
• Who has been affected? 
• How have they been affected? 
• What should we do to put things right? 
• How can we do things differently in the future? 
 

 
 

Appendix 2 - Restorative Practice at Bitterne Manor Primary School 
 
Definition 
The aim of restorative practices is to develop community and to manage conflict and tensions by repairing 
harm and building relationships. 
 
Restorative Practices in Schools is about: 

●​ building safer schools 
●​ changing behaviour not punishing 
●​ adults modelling restorative approaches 
●​ finding ways to repair harm 

 



●​ supporting staff, children and families to use RP to build community 
Why use a restorative approach? 

●​ Punishment doesn’t meet needs of those who suffered 
●​ May be kudos or ‘street cred’ attached to the punishment 
●​ Offenders don’t have to face full effects of actions 
●​ Offender may feel isolated and it may be difficult for them to get back into school community, 

making rule-breaking more attractive 
●​ If problem behaviour persists, child may be pushed down a road of exclusion and marginalisation. 

They may be removed from school, but remain a problem in the wider community 
Restorative Questions 1 
To respond to challenging behaviour: 

●​ What happened? 
●​ What were you thinking about at the time? 
●​ What have your thoughts been since? 
●​ Who has been affected by what you did? 
●​ In what way have they been affected? 
●​ What do you think you need to do to make things right? 

 
Restorative Questions 2 
To help those harmed by others’ actions: 

●​ What did you think when you realised what had happened? 
●​ What have your thoughts been since? 
●​ How has this affected you and others? 
●​ What had been the hardest thing for you? 
●​ What do you need to do to make things right? 

 
 
 
 
 

Appendix 3 - Dan Hughes’ PACE Approach 
PACE refers to Playfulness, Acceptance, Curiosity and Empathy: 
 
Playfulness involves spontaneity, openness and exploration; have fun and share enjoyment with the pupil. Using 
playfulness can defuse tense situations and is useful to manage minor behaviours, as the pupil is less likely to respond 
with anger or defensiveness. 
 
Acceptance involves unconditional positive regard for the pupil. Accept the pupil’s inner experience without 
judgement and make sense of why the pupil is behaving in a certain way. Acceptance does not mean accepting 
negative behaviours, but accepting the reasons behind behaviour. When necessary, criticise the behaviour, but not 
the pupil. 
 
Curiosity involves wondering about the reasons behind the behaviours, rather than being angry. This shows the pupil 
that you care and helps them make sense of their behaviour,feelings and experiences. Use phrases like “I wonder if 
you are feeling like this because…” to open up discussions with the pupil. 
 
Empathy involves showing them that you understand how difficult they are finding things and reassuring them that you 
want to help them to manage this. Validate the pupil’s emotional experience with phrases such as “I know how 
difficult that must have been for you” and work together to find ways to support them. 
 
For more information about the PACE approach please refer to literature by Dan Hughes. 
 
 

 



 
 
Examples of PACE used with pupils at Bitterne Manor Primary School 
Situation: Pupil in heightened state of anxiety, attempting to climb the perimeter railings and not following instructions 
to come down. 
Application of PACE: 
●​ Playfulness – Use playful language to de-escalate the situation. "Goodness me I really would rather you came 

down. Problem is that if you fall I will have to fill out a lot of forms and I'm a bit like you - I don't really like 
writing." 

●​ Acceptance - the pupil is experiencing extreme anxiety as a result of a fall out with a friend and that this is a 
real experience. Communicate that you accept how they feel (e.g. “I can see that this has made you feel 
really upset”). Avoid saying things like, "Oh it doesn't matter, don't be upset about a silly fall out." 

●​ Curiosity- Enquire and check what the young person's emotional experience is. "I wonder if you're feeling in the 
red zone because of what X just said?" 

●​ Empathy - Show that you understand how difficult they are finding things. "I understand that this must be really 
difficult for you. I know that when I am feeling upset I just want to run away from everything." 

 
Using PACE and a calm approach, the pupil's anxiety decreased and they came down off the railings. They went with 
an adult to the Sensory Room. Instead of imposing consequences, once the pupil was calm, a discussion was had 
about the dangers of climbing the railings. The pupil was able to reflect on their behaviour and think of alternative 
things they could do next time. 
 

Appendix 4 -Zones of Regulation 
The Zones of Regulation is an internationally renowned intervention which helps children to manage 
difficult emotions, known as ‘self-regulation’. Self-regulation can go by many names such as ‘self-control’, 
‘impulse management’ and ‘self-management’. Self-regulation is best described as the best state of 
alertness for a situation. For example, when a child takes part in a sports game, they would need to have a 
higher state of alertness than when, for example, they were working in a library. From time to time, all of us 
(including adults) find it hard to manage strong feelings such as worry, anger, restlessness, fear or tiredness, 
and this stops us from getting on with our day effectively. Children who feel these emotions often find it 
hard to learn and concentrate in school. The Zones of Regulation aims to teach children strategies to help 
them cope with these feelings so they can get back to feeling calm and ready to learn. These coping 
strategies are called ‘self-regulation’.  
 
We want to teach all of our children good coping and regulation strategies so they can help themselves 
when they experience anxiety and stress. In the classroom, sometimes children panic when faced with a 
tricky learning problem or challenge. By teaching them how to cope with these feelings might make them 
better at tackling learning challenges and build better resilience so they don’t give up so easily when 
faced with difficulty.  
 
We want children to grow into successful teenagers, then adults. Teaching the children at a young age 
about managing their feelings will support them in later life so that they don’t turn to negative coping 
strategies which affect their mental and physical wellbeing.  
 
We aim to help children to:  
• Recognise when they are in the different Zones and learn how to change or stay in the Zone they are in.  
• Increase their emotional vocabulary so they can explain how they are feeling.  
• Recognise when other people are in different Zones, thus developing better empathy.  
• Develop an insight into what might make them move into the different Zones.  
• Understand that emotions, sensory experiences such as lack of sleep or hunger and their environment 
might influence which Zone they are in.  
• Develop problem-solving skills and resilience  
• Identify a range of calming and alerting strategies that support them (known as their personal ‘toolkit’.  

 



 
What are the different Zones?  
Blue Zone: low level of arousal; not ready to learn; feels sad, sick, tired, bored, moving slowly.  
Green Zone: calm state of alertness; optimal level to learn; feels happy, calm, feeling okay, focused.  
Yellow Zone: heightened state of alertness; elevated emotions; has some control; feels frustrated, worried, 
silly/wiggly, excited, loss of some control.  
Red Zone: heightened state of alertness and intense emotions; not an optimal level for learning; out of 
control; feels mad/angry, terrified, yelling/hitting, elated, out of control. 
 
We will teach the children that everyone experiences all of the Zones. The Red and Yellow zones are not 
‘bad’ or ‘naughty’ Zones. All of the Zones are expected at one time or another. We will show them that the 
Blue Zone, for example, is helpful when you are trying to fall asleep. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Appendix 5 - Behaviour Chart 

 

 

 



Appendix 6 – Neurodiversity in School 
We acknowledge that pupils have a range of needs and have an awareness that certain behaviours are 
a communication of that need. For example: 
 

 
It is important that support is in place for neurodiverse pupils. This can take various forms: 

●​ A flexible approach to school uniform i.e tracksuit bottoms instead of trousers 
●​ Quiet spaces available for regulation in or around the classroom. 
●​ More time to process instructions. 
●​ Adjustments for sensory challenges ie access to ear defenders and other sensory equipment. 
●​ Routine and structure reducing anxiety ie access to visual timetables or now/next boards 

 

Appendix 7- Linking to our values
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